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Abstract 

This paper examined teacher professional development in Nigeria as a 
means of improving quality teacher education which will in turn 
improve quality of instructional delivery. The education and 
professional development of any teacher is seen by the researcher as a 
lifelong task. Therefore, should be structured and resourced 
accordingly to keep teachers up to date with the skills required in a 
knowledge-based society. The researchers take a look at the important 
of CPD, the objectives, CPD within schools, planning and ways of 
organizing effective CPD to make teachers feel valued and keep their 
subject knowledge and teaching practice so that they can continue to 
function in a professional way throughout their careers. 

 
The environments in which teachers work, and the demands placed upon 

them by society are increasingly complex. Teachers strive to equip learners with 
a wide range of skills that they would require to function effectively in a world 
that is in constant evolution; this hastens the need for the development of more 
competence-centered approaches to teaching, together with greater emphasis on 
learning outcomes. Learners are increasingly expected to become more 
autonomous and to take responsibility for their own learning (EU, 2010).  
 In this context, even initial teacher education of the highest quality 
cannot provide teachers with the knowledge and skills necessary for a lifetime of 
teaching. Teachers are called upon not only to acquire new knowledge and skills 
but also to develop them continuously. The education and professional 
development of every teacher needs to be seen as lifelong task, and be structured 
and resourced accordingly.  
 
 To equip the teachers with the skills and competences needed for their 
new roles, it is necessary to the initial teacher education and a coherent process 
of continuous professional development, to keep teachers up to date with the 
skills required in a knowledge-based society. Federal Republic of Nigeria 
Education Sector Analysis (ESA, 2005) stated one of the issues and challenges of 
teacher education as continued professional development of practicing teachers. 
In terms of quality of teachers in Nigeria, experts had submitted that there is only 
modest evidence of the effectiveness of the Nigerian teacher education system. 
The curriculum has often been criticized as not well matched with students’ own 
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background and culture of the society that the would-be teachers are expected to 
teach (Afe, 2002 & Obanya, 1999).  
 From time immemorial, the training of teachers has been a crucial issue 
of society alike. Fafunwa (2004) opined that teacher education continues to be 
the key to educational development in Nigeria and else where, for without 
adequately trained teaching cadre Nigeria cannot hope to expand her educational 
facilities. The National Policy on Education (2004) provides the objectives of 
teacher education in Nigeria as follows:  

- to provide highly motivated, conscientious and efficient classroom 
teachers. 

- to encourage further the spirit of enquiry and creativity in teachers  
- to help teachers to fit into the social life of the community and 

society at large 
- to enhance teachers commitment to the teaching profession.  

 For instance, the same policy document provides that the Nigerian 
Certificate of Education (NCE) shall be the minimum qualification of teachers in 
any level of educational system. But, the reality is completely at variance with 
the provision.  
 
Towards A Definition of Continuing Professional Development  
 In this ever changing world continuing professional development should 
be a must for all teachers. The term ‘continuing professional development’ 
(CPD) was first coined by Richard Gadner, who was in charge of professional 
development for building professions at York University in the mid 1970s (Gray, 
2005). CPD embraces the idea that individuals aim for continuous improvement 
in their professional skills and knowledge beyond the basic training initially 
required to carryout the job. In teaching, such development used to be called “in 
service training or ‘INSET’ with emphasis on delivery rather than the outcome. 
Teaching and learning international survey (OECD, 2009) viewed professional 
development as a body of systematic activities to prepare teachers for their job 
including initial training, induction courses, in-service training and professional 
development within school  settings. Professional development is also defined as 
activities that develop an individual’s skills, knowledge, expertise and other 
characteristics as a teacher (OECD, 2009).   
 
Impact of Continuing Professional Development on Teachers  

   The National Teacher Institute (NTI) was required to introduce the 
Pivotal Teachers Training Programme (PTTP) to train cadre of teachers for 
qualifications much lower that the Nigerian certificate of Education (NCE) and 
the teacher Grade 11 certificate to cater for the shortage in supply of primary 
school teachers needed to meet the demands of the UBE scheme (NTI, 2004; 
Tahir, 2001). Amidst this obvious inadequacy of teachers in sufficient number 
and quality, Ukeje (2002) echoed the fact that teachers are the foundation of 
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quality education. Their effectiveness, their efficacy and their education depend 
on the quality of the educative process and education system. Whatever is needed 
in the society is always made a central part of the school curriculum, so that 
learners can jointly and severally proffer potents and innovation solutions to 
social changes. But this can only be meaningful and successful if we have the 
right caliber of teachers.  

 According to Sarin (2011), teaching is an art not a science. Like an artist, 
a teacher is always learning to teach and learning or that person is not truly a 
teacher. As we all know, learning can be immensely rewarding but it can also be 
extremely challenging because things change all the time and new ideas and 
ideals are always being developed. The point of teaching is making people 
understand the importance of lifelong learning, so continuous professional 
development is considered more appropriate as it signifies that the responsibility 
to conduct CPD rests largely on both the teaching profession and the individual 
teacher.  

Continuous professional development is also a more far-reaching activity 
that transcends renewal of teaching knowledge and skills. CPD entails 
acquisition of knowledge in the business, management sciences, humanities and 
public relations that contribute to efficiency in instructional delivery and interest 
of the students and community (Onwudiegwu, 2011).   
 
Objectives of Teachers Continuing Professional Development as cited by 
Teachers Registration Council of Nigeria (TRCN) 
1. Provide a forum for cross-fertilization of ideas and experience, which 

would ultimately improve professional competence and commitment.  
2. Offer intellectual, social and emotional engagement with ideas, materials 

and colleagues if teachers are to teach for better understanding, they must 
be intellectually engaged in their discipline and work regularly with 
others in their field. 

3. Maintain competence and relevance of the teachers in today’s economic, 
technological, political and social environments in the country.  

4. Demonstrate the council’s social responsiveness by encouraging 
members of the teaching profession to have adequate current educational 
knowledge and skills in the drive towards maintaining professional 
excellence at all times.  

5. Keep teachers’ abreast with the latest innovation in the teaching 
profession and prevent the setting of the law of diminishing returns that 
could crop in without continuous training. 

6. Maintenance of professional excellence at all times. 
7. Sharpen skills, knowledge and ensure continued relevance of teachers in 

the educational or school system. This enables them to perform better in 
the classroom. Thus the teachers become more useful to their employers, 
learners and communities.  
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8. Provide opportunity to supplement the initial training of teachers and 
improve their knowledge, skills and attitude to meet the needs in 
education service.  

9. Serve as an ongoing processes of change in order to assist teachers adopt, 
contribute and participate actively in the implementation of challenges 
ahead.  

10. Enhance teachers’ commitment to the profession.   
 The choice of continuing professional development programmes may 
depend on a training plan established to meet the educational priorities of central 
authorities in terms of teacher competences and skills. Training plans may also 
be developed at school or local level as part of school development plans. In the 
absence of a plan the decision to follow development programmes may also be 
entirely up to the individual teacher (Eurydice, 2008). 
 
Continuous Professional Development of Teachers Within Schools  
  Since student outcomes depend greatly on teacher quality, governments, 
local politicians and school managers need to foster teachers continuous 
professional development in order to cope effectively within ongoing changes 
and improve the quality of education. Most professional development efforts in 
the late 1980s and early 1990s were based on a training paradigm which implied 
a deficit mastery model and consisted of ‘one-shot’ professional development 
approaches. Research on these programmes has provided evidence of the failure 
of earlier concepts of teacher learning as something that is done to teachers 
(Richardson & Placier, 2001; Clarke & Hollingsworth, 2002). These findings and 
increased criticism have provided an impetus for many researches to 
reconceptualize teachers’ professional development by taking a “change as 
professional growth or learning” perspective to professional development. 
 As a consequence, researches have emphasized the notion of ongoing 
and lifelong professional learning embedded in schools as a natural and expected 
component of teachers’ professional activities and a key component of school 
improvement (Putman & Borko, 2000; Sleegers, Bothius & Geijsel, 2005; 
Smylie & Hart, 1999). From this perspective, the focus of teacher learning is on 
professional activities in schools and on participation in a community of learners 
(Sfard, 1988; Ten Dam & Blom, 2006). This perspective on learning implies that 
teachers take responsibility for their own actions and acquire the necessary 
knowledge, skills and repertoire of activities to increase their participation in the 
school work place environment. By participating in a variety of professional 
activities within the school context, teachers stimulate both their own 
professional development and the development of the school and thus make a 
significant contribution to improving educational practice. In this sense attention 
is paid to teachers as members of a profession in which teachers acquire new 
knowledge, skills and values, which will improve the service they provide to 
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client (Hoyle & john, 1995), and take the responsibility for his acquiring of new 
knowledge and skills.  
 In order to improve schools as places for teachers to learn, it is important 
to acknowledge that not all teachers’ learning is conducive to promoting 
professional development and school improvement. Acknowledging this raises 
the important questions of which professional activities can improve teachers’ 
participation in school practice and which type of teacher learning needs to be 
promoted.  
 
Effective Continuing Professional Development of Teachers  
        Teacher training of any kind has as at the centre of its objectives and 
goal, improving the quality of education people receive. Well-trained teachers are 
able to deliver quality education since training is centered on how teachers 
master the subjects they teach and, in most recent times, how pupils are able to 
participate in the lesson. Providing CPD for teachers helps them both to feel 
valued and keep their subject knowledge and teaching practice so that they can 
continue to function in a professional way throughout their careers. CPD is well 
documented as one of the key ways of motivating teachers in the teaching 
profession which then has a direct link to improving the quality of education 
(VSO International, 2002; GCE, 2006). In the world where changes in education 
system are frequent, teachers also need to be able to adapt to these changes 
rapidly. This is where CPD is vital for teachers so that they can perform as highly 
as expected by society and learners. The importance of CPD for staff and 
teachers cannot be overemphasized. As Barber and Mourshed (2007) stated that 
in high performing systems, ten percent of working time is used for CPD. The 
problem in developing countries is that teacher CPD is either absent or happens 
rarely and in an adhoc way. Managers do not usually have budgets to implement 
CPD and it is not planned in the school calendar. A study by the Sweden 
International Development Cooperation Agency (SIDA, 2000), suggested that 
educational reforms, which include changes that are expected to take place in 
classrooms, must be reflected in teacher education. In order to enable teachers to 
meet the various demands placed upon their profession, it is increasingly 
recognized that teachers’ skill need to be continuously upgraded.  
 CPD need not be a complicated issue. Barber and Mourshed (2007) have 
identified four ways of helping teachers improve instructional quality as follows:  
1. Building practical skills during the initial training  
2. Placing coaches in schools to support teachers  
3. Selecting and developing effective instructional leaders  
4. Enabling teachers to learn from each other. 

These four ways are already what education in the professional 
development of teachers in developing countries emphasize and these can be 
summarized as service or initial teacher training, in-service training or continuing 
professional development. 
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 An important American study (ASCD, 2003) which examined the effects 
of CPD on teachers instruction concluded that effective CPD is   

- organized with the collective participation of teachers (from the same 
school, department, or grade level)  

- focused on active learning activities (teachers are allowed to apply 
what they are learning) 

-  coherent (aligned with teaches’ professional knowledge or 
community as well as with state or district standards and 
assessments). In addition UNESCO (2005) has clearly suggested that 
professional development of teachers should take cognizance of 
study opportunities; regular supportive line management meetings 
and appraisals; support, evaluations and assessment from in-service 
advisers and inspectors, schools exchange; and peer consultation and 
experience sharing in subject theme or provincial level groups CPD 
is an end in itself as it motivates teachers thus contributing to 
improved quality of education.  
 

CPD should not be left to teachers to organize in their own time; rather it 
should be the responsibility of managers to set aside time on the school to be 
given careful consideration. It can take place in schools so that more teachers are 
able to take part. Alternatively, it can also take place at college where it can be 
tailored to the needs of specific group of teachers from different schools. This 
researcher further contends that there should be close collaboration between pre-
service teacher training providers an in-service training providers as they are 
aiming to achieve the same goal of improving the quality of education and should 
therefore work to complement each other. 

 
 Conclusions 

Effective teacher management and training at all levels is the bedrock of 
ensuring good levels of teachers’ motivations and morale. Although the 
immediate effects are delivery of quality teaching and learning outcomes for 
children, what happens at all the other levels is crucial for quality education in 
general. A well trained teacher can manage his instruction effectively and this 
will make the country more efficient and effective and would give them a greater 
chance of achieving the education Millennium Development Goals.    
 
Recommendations 

1. Teacher education system needs to be unified and coordinated to ensure 
that pre-and in-service education are seen as a single process.  

2. Develop and use of effective education management information system 
(EMIS) at central local and school level to enable better planning and 
management in the training of CPD of teachers.  

3. Government should invest on the capacity building of teachers. 
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4. Government should also put in place transparent appraisal systems for 
teachers and administrative staff. 

5. Effective CPD should be provided to ensure teachers; headteachers and 
educational administrators are adequately equipped to provide children 
with a good quality education.  
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